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ABSTRACT

Despiteitsnumerousadvantages,globalization,informationsocietyandtheemergenceofinformation
andcommunicationtechnologies(ICT)havecausedquickchangesinsociety,provokingtherapid
obsolescenceofknowledgeandtheappearanceofnewconcepts.Inthiscontext,newprofessional
demandsforteachersarerequiredtohelpstudentsdevelopnecessarycompetencesforthe21stcentury.
Atthisjuncture,ICT,e-learningtools,andMOOCshavearisenasremarkabletrainingresourcesfor
teacherlifelonglearningwithanundeniablepotential;however,itseemsrelevanttostudywhether
teachersagreeintheusefulnessofsuchtools.Inthislight,thisarticleinvestigatesandcomparesthe
perceptionsofSpanishpre-serviceandin-serviceEFLteachersaboutICT,e-learningandMOOCs,
andtheusesofthesetechnologies.Theresultsobtainedallowtheresearcherstoanalyzewhetherthe
possibilitiesoftheseresourcescorrespondtotherealnecessitiesofEFLteachers.
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INTROdUCTION

In recentyears, educationhasdramatically evolveddrivenby theeconomic,political and social
developmentofnationsallaroundtheworld.Atthisjuncture,newtechnologicalparadigmshave
emerged(Sanz,&Pantoja,2015).Althoughthesetransformationsandchangeshavealwaysbeen
present at schools, their strength has radically increased during the last years due to forces re-
configuringtheeconomicandsocialrealityoftheworld(Caldevilla,2011;Casani,&Rodríguez,
2015).Inthiscontext,bothdevelopedanddevelopingcountriesareinvestinglargeamountsofmoney,
timeandeffortinimprovingtheireducationsystemsbychangingcurriculaandtrainingprograms,
improvingfacilitiesandsupportingeducationalresearch,amongotheractions(Baglieri,Baldi,&
Tucci,2018;Munari,Sobrero,&Toschi,2018).

Technology plays a key role in preparing citizens of the 21st century. In this sense, a new
educational research line, Educational Technology, has started with the objective to respond to
theneedsofthisnewsocietyandtheuseofInformationandCommunicationTechnologies(ICT).
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AccordingtoHsu,Hung,&Ching(2013),itsdefinitionhasevolvedovertheyears,fromstudiesthat
considereditavariationofwaysofdealingwithlearningprocesses(Ely,1963),tothelatestonesthat
defineitasmeansofdealingwithtechnologicalprocessesandresources(Januszewski,&Molenda,
2007),withseveralattemptstocreateaconceptualframework(Davies,&Schwen,1971)andanalyze
theoryandpractice(Seels,&Richey1994).NowadaysthisfieldseekstointegrateICTintheteaching-
learningprocessasasupporttoolcombinedwithnewteachingmethodologies,wheretheteacher
actsmoreasaguideforstudentsthanasamerepresenterofcontents(Rodríguez,&Gómez,2017).

Additionally,languageeducationingeneralandEnglishasaForeignLanguage(EFL)learning/
teaching inparticular cannotbeunderstoodwithout thehelpof technologyanymore (Tejada,&
Fernández,2018).AsmentionedbytheEuropeanParliamentandtheCouncilofEurope(2006)and
InstitutoCervantes (2012),digitalcompetence isoneof thekeycompetences forsecond/foreign
languageteachingandlifelonglearning,definedbyParisi,Tani,Weber,&Wermter(2017)asthe
humanabilitytocontinuallyacquire,refineandtransferskillsaswellasknowledgethroughouttheir
lifespan,anessentialelementforcognitivedevelopment.Inotherwords,itcanbeunderstoodasa
self-motivatedsearchforknowledgeforprofessionalorpersonalintentions,orevenboth.

Atthispoint,itisrelevanttoclarifywhatacompetenceis:

A competence is more than just knowledge or skills. It involves the ability to meet complex demands, 
by drawing on and mobilising psychosocial resources (including skills and attitudes) in a particular 
context. For example, the ability to communicate effectively is a competence that may draw on an 
individual’s knowledge of language, practical IT skills and attitudes towards those with whom he or 
she is communicating. (OECD, 2005, p. 4)

Competenceshavebecomeessentialelementsatallstagesofeducation,bothformalandnon-
formal(Gutiérrez,&Serrano,2016).Forinstance,currentSpanisheducationallegislationestablishes
thatthecurriculummustinclude“thecompetencesandcapacitiesfortheintegralapplicationofthe
contentspropertoeachteachingandeducationstageinordertoensuretheappropriateperformance
ofactivitiesandtheeffectiveresolutionofproblems”(LOMCE,2013,p.10,translatedinGutiérrez,
&Serrano,2016,p.51).

These competences can be numerous (Peklaj, 2015). Nevertheless, some of the essential
competencesthatteachersinthe21stcenturyneedinclude(i)subjectandteachingskills,(ii) the
abilitytolinktheorywithpractice,(iii)cooperationandcollaborationwithothercolleagues,(iv)
self-confidence,(v)leadership,(vi)continuouslearning,and(vii)digitalknowledge(Hepp,Prats,
&Holgado,2015,p.33).

Knowingwhatacompetenceis,andconsideringtheaforementionedtypes,itisnecessarytothink
aboutwhichcompetencesteachersrequireinordertonotonlybecomedigitallyliterate(Tafazoli,
Gómez,&Huertas,2017),butalso tobeable to integrate ICT into their teaching (Esteve-Mon,
Gisbert-Cerbera,&Lázaro-Cantabrana,2016,p.39).Inthisrespect,digitalcompetenceandmedia
competenceseemtobetwoofthemostrelevant.Evidencesuggests,however,thatteachereducation
institutionsstillhavesomegroundtobreakbeforetheycompletelyincludetheseintotheirpractice.
Forthisreason,thispaperaimsatreflectingontheconceptsofdigitalandmediacompetencesand
howtheyareaddressedatuniversitiesandteacher-trainingcenters;ultimately,theauthorsincludea
seriesofproposalstofacilitatetheacquisitionanddevelopmentofdigitalandmediacompetences
byEFLteachers.

BACKGROUNd

Nowadays,ICTplayacentralroleineveryfieldofhumanlife,andtheuseoftechnologyinevery
educationalstageisdevelopingnew,powerfulwaysthatallowaquickaccesstoqualityinformation.
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Notonlydoesthismakepossibletoactdirectlywithpresentnecessities,butalsotoconstructand
developskillsforthefuture.Inthiscontext,MassiveOpenOnlineCourses,commonlyknownby
theiracronyminEnglishMOOCs,havearisenasfree,onlinecoursesinwhichstudentscanenrolland
collaboratewithcourse-matesfromallovertheworld,decidinghow,whenandtowhatextenttheyare
goingtoparticipateinit(Moya,2013,p.89).Despitehavingbothweaknessesandstrengths,MOOCs
arearevolutionineducationduetotheirgreatpotentialand,asCabero(2015)affirms,they“are
becomingoneofthetechnologiesofgreatinsightintotheeducationalfieldinrecenttimes,considered
bysomeasatechnologythatwillcreateatsunamiontransforminguniversityeducation”(p.1).

The relevance that MOOCs are acquiring is due to the fact that they offer a permanent
traininginconstantevolution,whichproposesateaching-learningmodelbasedonautonomyand
individualization.Moreover,MOOCshave theadvantageoffree(and/butmassive)access to the
knowledge. Using these courses entails acting in favor of active, participative and collaborative
learningsinceknowledgeissharedwithpeers.Certainly,theimplementationofthetasksandthe
useoftheresourcesdirectlydependonparticipants’implicationandtheirrelationshipwiththerest
oftheusers;however,theintrinsicmotivationalcomponentofMOOCsseemstoproduceenough
students’participationtocreateknowledge.

MOOCsalsooffergreatpotentialforEFLteachers(DelaGarza,Sancho-Vinuesa,&Zermeño,
2015;Palacios,&Huertas,2016), and for these reasons, educatorshave tounderstand thewide
repertoireoflearningpossibilitiesandbeawareofthepotentialofthesetoolsinthefieldsofsecond
language (L2) acquisition, EFL teaching, and the development of communicative and linguistic
competences.

Overthelastyears,literatureaboutMOOCsandtheirimplicationsineducation,especiallyin
e-learning,hasincreased(Liyanagunawardena,Adams,&Williams,2013;López-Meneses,Vázquez-
Cano,&Román-Graván,2015).Theterme-learningencompasseselectronicallysupportedteaching-
learningwhichcanbedeliveredbytechnologybothinsideandoutsidetheclassroom,andwhose
aimistoenhanceaself-pacedlearningprocessbyusingmediacontentintheformoftext,images,
videoand/oraudio (Botelho,Agrawal,&Bornstein,2019;Donnelly,Benson,&Kirk,2012). In
otherwords,itisavirtuallearningspacewhosemainaimistofacilitateuser’slearningexperience
byintensivelyusingdigitaltoolsprovidedbytheInternet.

Participants’ opinions aboutMOOCsaregenerallypositive.There seems tobe aprevailing
satisfactiontowardstheusefulnessofthesecoursesforlearning(Kuo,Walker,Belland,&Schroder,
2013).A recent studycarriedoutbyLi (2019) reveals,however, that learners’ level satisfaction
variesdependingonthetypeofdegreestheyhaveaccomplished:inthissense,thosewhohavehigher
degreestendtobemoresatisfied,probablybecauseofthemotivationwithwhichtheyenrollinthe
courses.Inthecaseofteachers,studieshavealsorevealedtheirmotivationandengagementwhen
takingpartinthem(Shah,Banerjee,Murthy,&Iyer,2018).

Several proposals have assessed the pedagogical quality of MOOCs (Hernández, López, &
Heredero, 2016; Ramírez, 2015; Roig-Vila, Mengual-Andrés, & Suárez, 2014), as well as the
perceptionsofstudents(Bruff,Fisher,McEwen,&Smith,2013;Costello,Brunton,Brown,&Daly,
2018;Xiao,2019).AsforMOOCs’benefitsforteachers,fewstudieshavefocusedontheirprofessional
development(Gonçalves,&Osório,2018;Koukis,&Jimoyiannis,2018),andevenfewerhaveput
attentiontoanalyzinglanguageteachers’perceptionsontheusefulnessofthesecourses(Koukis,&
Jimoyiannis,2019);inallthesecases,MOOCshavebeenrevealedtocreateefficientenvironments
to enhance teachers’pedagogicalknowledge, active engagement,peer interactionandclassroom
practicesaswellastopromoteprofessionaldevelopment.

However,neitherthelinkbetweentheevaluationofthequalityofMOOCsandEFLteaching-
learningprocessnorteachers’perceptionsinthisfieldhavebeenaddressedindepthyet.
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METHOd

Objectives of the Study
ThepurposeofthisstudyistocomparetheperceptionsandusesofEFLteachersregardingICT,
e-learning andMOOCs in relation to their lifelong learning/training process, all of it to answer
thefollowingresearchquestions:a)DoEFLteachersknowaboutMOOCsandtheirpotentialfor
professionallifelonglearning/trainingprocess?,b)HaveEFLteachershadexperienceusingICT,
e-learningtoolsandMOOCsfortheirlifelonglearning/trainingprocess?,andc)DoEFLteachers
believeintheusefulnessofICT,e-learningtoolsandMOOCsfortheirlifelonglearning/training
process? To do so, the authors, after reviewing the literature and gather information about the
possibilitiesthatMOOCsande-learningresourcesofferinthefieldofEFLteachers’training,collected
dataabouttheperceptionsofEFLteachersaboutthequalityofMOOCsande-learningplatformsfor
theirtrainingprocess.Anon-experimentalquantitative,descriptive,comparativeandco-relational
methodhasbeenfollowedthroughtheuseofaquestionnaireofevaluation(Brown,2001;McMillan,
&Schumacher,2001).Ontheonehand,throughthisquantitativemethodology,theauthorshave
usednumericalvaluestoobtaininformationabouttheperceptionsandusesofEFLteachersabout
ICT,e-learningplatformsandMOOCs;ontheotherhand,itwasnotpossibletomanipulateneither
theperceptionsnortheusescollectedandanalyzed,thusthemethodwasnon-experimental,aswell
asdescriptive,qualitative,andco-relational,sinceanalysisparametersandrelationshipsamongthe
variablesweredescribed;finally,theresearchdesignwascomparative,since,inshort,theauthors
intendedtoexaminethedifferencesbetweentheinformationgivenbytheparticipants(Mateo,2004).

Ultimately,theauthorsdiscusswhetherthepossibilitiesofe-learningandMOOCsinteachers’
trainingcorrespondtotheperceptionsofEFLteachers.

Participants
Asurveywasconductedamongpre-serviceandin-serviceteachersinSpaininordertoanalyzethe
differencesintheuseoftechnologybetweenpre-serviceteachersandin-serveteachers,payinga
specialattentiontoe-learningandMOOCsforlifelonglearning.Thequestionnairewaspersonally
administered via convenience sampling fromSeptember 2017 toNovember 2017.A total of 92
surveyswasissued,ofwhich88werevalid.

Thesample(n=88)wasalmostbalancedintermsofgender,withamoderatepredominanceof
women(women=55;men=32;notanswered=1),anditincludedbothpre-serviceandin-service
teachers(pre-service=65;in-service=18;other=4;notanswered=1),withagesrangingfrom
19to49yearsold.

Priortothedatacollection,fourcategorieswereidentified:(i)pre-serviceEFLteachers(31
studentsofthe4thyearoftheDegreeinPrimaryEducationcurrentlystudyingthespecializationin
TEFLattheUniversityofCórdoba,Spain);(ii)pre-serviceCLILteachers(24studentsofthebilingual
groupof3rdyearoftheDegreeinPrimaryEducationoftheUniversityofCórdoba);(iii)students
oftheMaster’sDegreeinAdvancedEnglishStudiesandBilingualEducationoftheUniversityof
Córdoba(7participants;someonlystudying,othersbothstudyingandworkingasEFLteachers);
and(iv)in-serviceEFLandCLILteachers.

Instruments, data Gathering and Analysis
Togatherinformationfromparticipants,anevaluationquestionnairewasdesigned.Thistoolcontainsa
totalof17itemsclassifiedinthreedimensions(ICT;e-learningtools;MOOC),eachofthemexpressed
inafour-pointLikertscale(1=totallydisagree;2=disagree;3=agree;4=totallyagree),toprevent
in-betweenresponseswhenparticipantsarenotsuretheiranswersandavoidcentraltendencybias
(Douven,2018).AsparticipantswerenotnativespeakersofEnglish,thequestionnairewasdesigned
entirelyinSpanishtoavoidpossiblemisunderstandingswhenreadingandansweringthequestions.
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ThequestionnairewasvalidatedusingtheDelphimethod,atechniquetogatherinformation
basedonconsultingexpertsinanareainordertoobtainareliableagreementoftheconsultedgroup.
The experts (one EFL university professor, one applied linguistics university lecturer, and one
computerengineerspecializedine-learning)wereindividuallyaskedtorevisetheinstrumentunder
considerationandgivefeedbackinordertohelptheauthorsmodifyandimproveitsquality(Hsu,&
Sandford,2007,p.1;Reguant-Álvarez,&Torrado-Fonseca,2016,p.88).Eachitemwaspresentedto
theexpertpanelmembersintheformofafour-pointLikertscaletobeanalyzedaccordingtoadouble
parameter:accuracyandadequacy,andasectionforadditionalcommentswasalsoincluded.Then,
theexpertsofthepanelmarkedtheirlevelofagreementwitheachstatement,andsuggestedalltheir
proposalstoimprovetheformulationoftheitemsbyusingfreetextfeedback.Afterthevalidation
round,theauthorsremovedanyproposeditemthatdidnotmeettherequirementsandthosethatwere
notaccurateenoughwerereformulatedtomeettherequirementsoftheexperts’panel.

Cronbach’sAlphawasalsoappliedtothequestionnaireinordertomeasureitsinternalconsistency
andreliability(Quero,2010)usingtheSPSSv.24forMacOS.Inthissense,thecloserthecoefficient
istoitsmaximumvalue,1,thebetterthereliabilityis;however,insocialsciences,itisconsideredthat
alphavalueshigherthan0.7aresufficienttoassureconsistencyoftheinstrument(George,&Mallery,
2003).Theresultwas.824forthetotalofitems,thusreliabilityandconsistencyofthequestionnaire
wereguaranteed,asit isanexploratoryresearch.Allthedataobtainedwerealsoanalyzedusing
theSPSSv.24forMacOS.Descriptivestatisticswereusedtoreportontheresultsobtainedforthe
differentitems;thecentraltendency(mean,median,andmode)anddispersionmeasures(standard
deviation)werealsocalculated.Moreover, thet-testwasemployedtodeterminetheexistenceof
statisticallysignificantdifferencesbetweengenres.

RESULTS

Thisstudyhadasignificantreturnrate,asthequestionnairewascompletedby88participantsatotal
of94whowereaskedtotakepartinthestudy,ofwhom32aremen(36.8%),55arewomen(63.2%),
and1subjectdidnotindicatetheirgender.Theywerebothpre-service(74.7%)andin-serviceteachers
(20.7%),besides4otherswhoanswered‘other’andonewhodidnot reveal theirworksituation
(4.6%).Theywereyoungandmiddle-agedstudentsandprofessionals,withthemostrepresentative
agegroupbeing19-27(86.75%),followedby30-35(4.82%)and37-49(8.43%).Figure1showsthe
distributionofparticipantsperage,genderandworkingsituation.

Thefirstdimensionofthequestionnaire(items1-6)analyzedtheuseingeneralofICT(seeFigure
2).Regardingtheconvenienceofusingwhenparticipantswereaskedifthefeltcomfortableusing
ICTintheirdailylives,94.3%ofthemansweredpositively,whileonly5.7%ofthemclaimedtofeel
uncomfortablewhendealingwithICT.Mostoftheparticipants(85.2%)consideredtheyhadenough
knowledgetouseICT.WhenreflectingonthereasonstouseICT,twooptionswereconsideredinthe
study:leisureandacademic/professionalpurposes.Ontheonehand,93.1%ofthesampleclaimedto
useICTforleisurepurposes,while89.2%usedthemintheiracademic/professionallife,and60.3%
alsodeclaredtofrequentlyusesocialnetworksintheirtrainingprocessasEFLteachers.Inrelation
totheusefulnessofICTforimprovingthelevelofEnglish,almostallofthem(96.6%)agreedwith
theideaofICTbeinghelpfulfordevelopingproficiencyinthelanguage.

Theseconddimensionconsistedofthefollowingsixitems(items7-12),whichreferredtothe
useofe-learningtools(seeFigure3).InthecaseoftheuseoftheInternetasatoolforEFLteacher
training,96.6%usedtheInternetasalearningresourceand,inthesameway,theyclaimedhaving
hadgoodexperiencesusingit.

Regardingtheuseofappsforlearning/improvingtheirlevelofEnglish(forexample,Duolingo,
Lingua.ly, Babbel or online dictionaries), 79.1% revealed they had used this kind of software
applicationsand88.7%confessed tohavinghadgood learningexperienceswhenmakinguseof
theseresources.Similarly,80.2%ofthesampleagreedwiththeusefulnessofe-learningtoolsfor
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improvingthelevelofEnglishand94.3%believedinthewithpowerofe-learningforimproving
EFLteacher’swork.

ThefinalfiveitemswereconcernedwithMOOCs(seeFigure4).Variables13and14(information
aboutMOOCsandinformationaboutMOOCplatforms,respectively)wereconsideredkeyquestions
inthestudy,asinformationtoanalyzedfollowingitemshingedonwhetherinformantsknewabout
MOOCsand theirplatforms(when thevalueof these twoquestionswasnegative, the following
answerswerenotconsideredinordertoguaranteereliabilityoftheresults).Thesetwoitemsrevealed
thatonly64.7%and35.3%oftheparticipantsrespectivelyhadheardaboutthesecoursesandthe
platformsthatofferthem.

Once items13and14wereanalyzed,only28responseswereconsideredfor the restof the
study.Inthissense,outofthese28teachers,75%hadhadpositivelearningexperienceswhenusing
MOOCs,100%ofthembelievedintheusefulnessofthecoursesforimprovingthelevelofEnglish,
and96.4%thoughttheywereusefulforEFLteachertraining.

Finally, t-test allowed to analyzewhichvariablesyielded statistically significantdifferences
betweengroups;fortwogroupstobesignificantlydifferent,thevalueofeachafteranalysismust

Figure 1. Distribution of participants

Figure 2. Use of ICT
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belowerthan0.05(Fagerland,2010).Accordingtothis,nostatisticallysignificantdifferenceswere
foundbetweenpre-serviceandin-serviceteachers,neitherinpre-graduateandpost-graduatestudents.
Nevertheless,itwasrelevantthet-testbetweenmaleandfemaleparticipantsinitems1(0.008)and
2(0.001).

dISCUSSION

Consideringthecurrentsocio-educationalcontext,aswellastheestablishmentofEnglishaslingua
franca (O’Neil, 2018; Mueller, 2018), there is an increasing demand for active and motivating
educationalapproachesleadingtoimplementeffectiveforeignlanguagemethodologies(Moreno,

Figure 3. Use of e-learning tools

Figure 4. Use of MOOCs
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Leiva,&Matas,2016). In this respect, technologieshaveanenormouseducationalpotential for
teachertrainees.

Asalreadymentionedinthebackgroundsection,somestudieshaveanalyzedstudents’perceptions
towardstheuseofMOOCs(Bruff,Fisher,McEwen,&Smith,2013;Costello,Brunton,Brown,&
Daly,2018;Kuo,Walker,Belland,&Schroder,2013;Li,2019;Xiao,2019),showinghighlevels
ofmotivation and satisfactionwhen takingpart in these courses.Similarly, although to a lesser
extent,researchhasrevealedMOOCs’benefitsinteachers’motivation,engagementandprofessional
development (Gonçalves, & Osório, 2018; Hernández, López, & Heredero, 2016; Koukis, &
Jimoyiannis,2018;Shah,Banerjee,Murthy,&Iyer,2018).Veryfewstudies,liketheonecarriedoutby
KoukisandJimoyiannis(2019)focusingonGreek-languageteachers,haveconcentratedonlanguage
teachers’perceptionsoftheuseofthesecourses;despitethescarceresearch,ithasbeenprovedthat
MOOCsareseenaseffectivetoolsforlifelonglearning.However,EFLteachers’perceptionshave
notbeenaddressedindepthyet.

Takingtheobjectivesofthestudyasabase,thisinvestigationenabledtheauthorstoaccomplish
anaccuratediagnosisofpre-serviceandin-serviceEFLteachers’perceptionsofICT,e-learningtools
andMOOCs,aswellastheirmainpurposeswhenmakinguseoftheseresources.

InrelationtotheuseofICT,themajorityofparticipantsclaimedtheyfeltcomfortableusingICT
andtheyhadenoughknowledgetousethem,butalsothattheybelievedtheyneededbettertraining
toemploythesetechnologies.Thereasonwhyagreatnumberofthemfeltconvenientaboutthisidea
couldbeduetothefactthatmostofthemweredigitalnativesandnotdigitalimmigrants–i.e.,they
havebeenusingtechnologicalandonlineresourcesforanamplelapseoftime(infact,theageofthe
vastmajorityofthesamplewas19-24,which,bydefinition,impliestheyshouldbedigitalnative).
Similarly,informantsconsideredtheyhadenoughknowledgetousetheminmanydiversesituations;
however,thenumberwasreduced,possiblybecausetheydidnotbelievehavingreceivedpropertraining
inthisfieldorbecausewhattheyhadlearntwasnotenoughforbeing/becomingdigitallycompetent.

Moreover, significant informationwas revealedon thedifferent usesEFL teachersmakeof
informationtechnologiesintheirdailylives.Itisobviousthatinourcurrentinformation/network
society ICTaremainlyused for leisurepurposesand, in fact, respondentscorroborated the idea
(93.2%ofparticipantsacknowledgedusingthesetechnologieseverydayasawayforentertainment);
additionally,mostlyallinformantsemployedthesetoolsforprofessionaland/oracademicintentions
(Table1).Theexplanationforthisisunderstandableiftherolethatelectroniccommunicationsplayin
societyandeducationareconsidered,togetherwiththesocialimplicationsofglobalization(Martínez,
2019).Allthismakespeoplefeelthenecessitytointeractandcreatealltypesofrelationshipsand
far-flungnetworks,notonlytosolvetheirlearningneedsbutalsotodeveloptheirsocialnature.

Itmustbetakenintoaccountthatacquiringteachingskillsisnotthesoleimperativerequirement
forEFLteachers,butitmustgohandinhandwithproficiencyinthelanguage(Bueno,2006).For
thisreason,theauthorsdecidedtotakeintoaccounthowInternetandICThelppre-serviceandin-
serviceteacherslearnandmaintaintheirlevelofEnglish.Amongallthepossibilities,theauthors
consideredsocialnetworksduetotheirevidentsocialpowerandtheirbenefitsinthecreationof
relationships(Lin,Warschauer,&Blake,2016;Stornaiuolo,DiZio,&Helming,2013);however,it
seemsnotalloursubjectsofstudybelievedintheopportunitiesthesewebsitesofferforimproving
theirknowledge(only60.3%claimedusingthemtoenhancetheirabilitiesasteachers).Bearingin
mindthatcollaborationiskeytoagoodteachingpractice(VanHouten,2015),universitiesshould
considerincludingsocialnetworksintheircurriculaandsyllabusessothatpre-serviceEFLteachers
(andteachersingeneral)couldhaveaclearideaoftheirpotentialforbuildingandsharingknowledge.

Inconnectionwiththeneedforimprovingbothteachingandlanguageskills,anddespitethe
factthatonlysomeparticipantsconfessedtheyusedsocialnetworkswithprofessionalpurposes,ICT
areseenasusefulandeffectivemeansforlearningEnglishandbecomingaproperlyfull-prepared
EFLteachers.Itisundeniablethepotentialofnewtechnologiesineveryfieldofhumanlife,but
especiallyineducation,wheree-learningisbecomingmoreandmorewidespreadintermsofformative
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strategies(Gómez-Puerta,Lorenzo,Arráez,&Lorenzo,2018;Serrano-Pastor,&Casanova-López,
2018).Inthissense,pre-serviceandin-serviceteachersmayhaveaclearideaofandappreciatewhat
ICToffer,astheybelievee-learningprovidesthemwithamoreindividualizedtrainingadaptedto
theirownlearningrhythm.

Ingeneralterms,surveyedEFLteacherswereawareoftheirneedforupdatingthemselvesfaster
andconstantlyinsuchchangingcontextastheymusthelpstudentsofthe21stcenturyacquirethe
skillssocietydemands(Sanz,&Pantoja,2015);inthisregard,theyconsideredthisformativemodality
couldreallyhelpthemenhancetheirworkasprofessionalsofeducation,astheyclaimedhavinghad
goodlearningexperienceswhenfollowinganonlinelearningplan.

Concerninge-learningtools,appscanbeconsideredasprobablythemosthandfulonlinelearning
modalityduetotheirflexibilityandfacilityofuse;infact,manyofthemcanbeeasilyfoundwhen
itcomestopracticingandlearningEnglish(e.g.Duolingo,Lingua.lyandBabbel,aswellasonline
dictionaries).Inthisrespect,aconsiderablepartofthesamplerevealedtheyhadapositiveopinion
ontheuseoftheseappsforlearningandimprovingandpracticingtheirEnglish.Onanothernote,
dataonlearningbackgroundwhenutilizingtheInternetande-learningresourceswerequitesimilar
(Table2)asalmostallparticipantsdeclaredtheyhadhadgoodexperiencesusingtheInternetand
e-learningtools.

Itcouldbearguedthate-learningisnotasusefulastraditionallearningintermsofprocrastination
and abandonment (Badia, Dezcallar, & Cladellas, 2018); nevertheless, it cannot be obviated
its educational potential (as it provides time flexibility and individualized study, since students
choosewhenandwheretrainingwilltakeplace)anditsdemocratizingpower(asithelpsovercome
geographicalbarriersforthosewhocannotaccesstoon-siteeducation)(DelaGarza,Sancho-Vinuesa,
&Zermeño,2015;Palacios,&Huertas,2016),andsurveyedEFLteachersweremindfulofit.

AsfortheuseofMOOCs,itissurprisingthatnotmanyparticipantsknewaboutneitherthese
opencoursesnortheonlineplatformsthatofferthem(Table3)beforethestudy,asignofthefew
informationgivenabouttheminuniversitiesormaybethelackofinterestofpre-serviceteachers
andrecentgraduatesinnewandcutting-edgetrainingpossibilities.Thisleadsustothenecessity
ofprovidingnewprofessionalsofeducationwithplentyof informationaboutMOOCs,as ithas

Table 1. Use of ICT for leisure purposes vs. Academic/professional purposes

Leisure Academic/Professional

F % F %

TotallyDisagree 0 - 0 -

Disagree 6 6.8% 9 10.3%

Agree 27 30.7% 40 46%

TotallyAgree 55 62.5% 38 43.7%

Table 2. Positive learning experiences using internet and e-learning tools

Internet E-Learning Tools

F % F %

TotallyDisagree 0 - 0 -

Disagree 3 3.4% 10 11.4%

Agree 55 62.5% 60 68.2%

TotallyAgree 30 34.1% 18 20.5%
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alreadybeendemonstrated that theyproposea teaching-learningmodelbasedonautonomyand
individualizationandfreeandmassiveaccesstotheknowledge.

Moreover, informants who knew about these courses showed they had had good learning
experiences; nevertheless, it is remarkable the considerablehighpercentageofparticipantswho
claimednothavingexperiencedagoodlearningprocesswhentakingpartinMOOCs.Thismayhave
beencausedbypoorlydesignedcoursesorusers’difficultiesforautonomousandself-directedlearning.

The motivational component of these online courses is another unquestionably important
element.Inthissense,thereseemstobecorrespondencebetweenEFLteachers’perceptionsabout
the utility of MOOCs for improving the level of English and strengthening teaching skills. The
100%ofsubjectsconsideredinthissectionbelievedthesecoursesarerelevantlyusefulforacquiring
proficiencyinEnglish,whilealmostallofthemthoughttheyhelppromotegoodteachingpractices
(Table4).Theseresultscorrelatewithpreviousstudieswhichrevealedtheusefulnessofcoursesand
participants’satisfactiontowardthem(Kuo,Walker,Belland,&Schroder,2013;Li,2019;Shah,
Banerjee,Murthy,&Iyer,2018).ItisevidentthelackofpredispositiontowardsEnglishlanguage
learning,probablybecauseoftheuseofgrammar-teaching-centeredandteacher-centeredapproaches
whichdonotpromotetheactiveuseofthelanguageandhavebeenusedformanyyearsasthemain
TEFLmethod(Ahmed,2013);luckily,surveyedEFLteachersreliedontheusefulnessofMOOCs

notonlyinproficiency’sacquisitionbutalsoteachingskills’development.
Noteworthydifferencesbetweenmenandwomenwerenotfound,withtheonlyexceptionof

twovariables:knowledgetouseICTandexperiencesusingMOOCs,asalsoshownwiththet-test.
Inrelationtotheformer,menconsideredtheyhavemoreknowledgetouseICT(96.9%,againstthe
21.8%whothoughttheyneededextensivetrainingforusingthesetechnologies)thanwomen(only
the78.2%answeredtheybelievedtheyhadnecessaryskillstoemploythem).Asforthelatter,again
morementhanwomendeclaredhavinghadpositivelearningexperiencesparticipatinginMOOCs

Table 3. Information about MOOCs and MOOC platforms

MOOCs MOOC Platforms

F % F %

TotallyDisagree 42 47.7% 50 56.8%

Disagree 15 17% 13 14.8%

Agree 18 20.5% 18 20.5%

TotallyAgree 13 14.8% 7 8%

Table 4. MOOCs usefulness to improve the level of english and EFL teaching skills

Level of English EFL Teaching Skills

F % F %

TotallyDisagree 0 - 0 -

Disagree 0 - 1 3.6%

Agree 17 60.7% 17 60.7%

TotallyAgree 11 39.3% 10 35.7%
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(90.9%ofmalesubjectsagainst64.7%offemales).Thefollowingtable(Table5)illustratesgender
distinctness.

Ingeneral,EFLteachersconsideredICTasusefultoolsforimprovingboththeirlevelofEnglish
andtheirteachingskills;asfore-learning,thisinnovativeeducationalmethodwasconsideredby
pre-serviceandin-serviceteacherstoprovidethemwithanindividualized,motivatingandeffective
trainingadaptedtotheirownlearningrhythm.

WhenitcomestoknowledgeandperceptionsofMOOCs,however,resultswerequitedifferent.
ItwasfoundthatfewsurveyedEFLteachersactuallyknewaboutthesecoursesand,thereby,about
theirpotential.Itcanbeconcludedinthisrespectthatuniversitiesandteacher-trainingcentersshould
providepre-serviceandin-serviceteacherswithplentyinformationaboutthesesandencouragethem
tolookfornewtrainingpossibilitiesinordertodevelopandupgradetheirteachingskills.

Definitely,asseveralstudieshaverevealed(Matías,&Pérez,2014;Perifanou,&Economides,
2014),themotivationalcomponentofMOOCsande-learningtoolsisunquestionableandnecessary
consideringtheglobalizedworldwherewelivenowadays.Notwithstanding,EFLteachersneedto
beinspiredtousetheseresourcesandtakeadvantageofwhattheyoffer,speciallyMOOCs,asthey
helppromote an activeuseof the language,motivation towards learningand, ingeneral, strong
educationalpower.

CONCLUSION

It isundoubtable thechanging tendencyof thecurrentsocial,economicandeducationalcontext
duetotechnologicaladvancesandtheestablishmentofEnglishaslinguafranca.Inthissetting,new
knowledgeisbeingcreatedand,asaconsequence,moderntrainingmethodsarerequiredforteachers
tohelpstudentsdevelopnecessarycompetencesforthe21stcentury.

Inthelastdecades,ICTande-learninghaveacquiredaremarkablerelevance,andtheyhavebeen
startedtobeincludedincurriculaandsyllabusesofuniversitiesfromallovertheworld.Similarly,
MOOCsarereceivingmoreandmoreimportance;theirinnovativenatureisundeniableandtheir
potentialasformativetoolsforlanguagelearningisenormousduetothetypeofdidacticmethodology
thesecoursessetout:autonomousandequallearning,qualitycontents,flexibility,andadaptationto
user’scharacteristicsandneeds.

Muchhasbeenwrittenon thepowerandpossibilitiesof e-learningandMOOCfor teacher
trainingandlearningingeneral;ithasbeenproventhate-learningandMOOCshaveabecomea
realityineveryfieldofeducation(eveninEFLlearningandteaching)andthat,infact,educational
institutionsnowdevelopagreatcomponentoftheirofferthoughonlineplatforms.Nevertheless,as
thesetechnologicalresourcesarebecomingthecoreofonlineeducation,itseemedrelevanttoreflect
onsuchhighexpectationscomingfromtheuseofnewtechnologiesandcomparewhetherteachers

Table 5. Gender differences in knowledge to use ICT and experiences using MOOCs

Knowledge of ICT Experiences Using MOOCs

F % F %

TotallyDisagree - 1.8% - 5.9%

Disagree 3.1% 20% 9.1% 29.4%

Agree 50% 58.2% 63.6% 52.9%

TotallyAgree 46.9% 20% 27.3% 11.8%
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agreeontheireffectivenessforlearning.Forthisreason,thispapertriedtocomparetheperceptions
andusesofEFLteachersregardingICT,e-learningandMOOCsinrelationtoprofessionallifelong
learning/trainingprocess.

Findingsrevealthat,ingeneral,EFLteachersconsiderICTareusefulforimprovingboththeir
levelofEnglishandtheirteachingskills;asfore-learning,thisinnovativeeducationalmethodis
consideredbypre-serviceandin-serviceteacherstoprovidethemwithanindividualized,motivating
andeffectivetrainingadaptedtotheirownlearningrhythm.

WhenitcomestoknowledgeandperceptionsofMOOCs,however,resultsarequitedifferent.
IthasbeenfoundthatfewsurveyedEFLteachersactuallyknowaboutthesecoursesand,thereby,
abouttheirpotential.Itcanbeconcludedinthisrespectthatuniversitiesandteacher-trainingcentres
shouldprovidepre-serviceandin-serviceteacherswithplentyinformationabouttheses,aswellas
thevariedrangeofICTavailableforthemtousethroughouttheirlearningprocesses,andencourage
themtolookfornewtrainingpossibilitiesinordertodevelopandupgradetheirteachingskills.Inthis
sense,digitalandmediacompetencesshouldbeincludedinsyllabuses;thesecouldbedefinedasa
setofattitudes,knowledgeandskillsthatallowustofacetoday’sdigital/mediaenvironmentbyusing
ICTforwork,leisureandcommunicationinordertoadapttoconstantchangesanddifferentcontexts
(Hepp,Prats,&Holgado,2015;Ramírez,Renés,&González,2018).Suchcompetencesshouldbe
consideredasessentialelementsofpre-serviceteachers’educationinordertoguaranteetheyhave
thenecessaryskillsandknowledgetofacethechallengesposedby21stcenturysocietyanduseICT
andMOOCsproperly.Todoso,universitiesshouldcreateadigitalenvironmentintheclassroomthat
helpdevelopingtheaforementionedcompetencesand,ultimately,fosteringprofessionaldevelopment.

ThemotivationalcomponentofMOOCsande-learningtoolsisunquestionableandalsonecessary
consideringtheglobalizedworldwherewelivenowadays.Notwithstanding,EFLteachersneedto
beinspiredtousetheseresourcesandtakeadvantageofwhattheyoffer,speciallyMOOCs,asthey
helppromote an activeuseof the language,motivation towards learningand, ingeneral, strong
educationalpower.

Itseemsrelevanttoreview/revisittheresearchquestionsofthisstudy.Asforthefirstone(Do
EFL teachers know about MOOCs and their potential for professional lifelong learning/training
process?),thestudyhasrevealedthatfewparticipantsactuallyknewaboutMOOCsandtheirdidactic
implications;asforthesecond(HaveEFLteachershadexperienceusingICT,e-learningtoolsand
MOOCsfortheirlifelonglearning/trainingprocess?)andthirdones(DoEFLteachersbelieveinthe
usefulnessofICT,e-learningtoolsandMOOCsfortheirlifelonglearning/trainingprocess?),those
whoknewabouttheexistenceofMOOCsclaimedtohavehadpositivecontactwiththesecourses.

Inthissense,weoffersomerecommendationsforuniversitiesandtrainingcenterstoprovide
teacherswithinformationaboutMOOCsandtheirpotentialforprofessionallifelonglearningprocess,
aswellastoincludethedevelopmentofdigitalandmediacompetencesaskeyobjectivesintheir
syllabiandcurricula.

Althoughthestudyislimited,itshouldbeonlythefirstphaseofadeeperresearchintoonline
courses’utilityandefficacyasaformativeinstrumentforeverylevelandareaofeducation,asitcan
beextendedtoanyotherlanguage,areaofknowledgeand/oreducationalstage.Itwouldbeattractive
inthissensetocarryoutaresearchprojectontheperceptionsthatteachersofotherforeignlanguages
(suchasFrench,GermanorItalian)havetowardstheuseofe-learningandonlinecourses,aswell
astheuseoftheseinEarlyChildhood,Primary,SecondaryorHigherEducation.Inthislight,itis
importanttohighlightsomeofthelimitationsofthestudy,whichmayhavebeenpreviouslyinferred;
inparticular,thesmallsizeofthesampleandthefactthattherewasaremarkablenumberofdata
lossesduetothetwokeyvariablesinordertonottohavedistortedresults.Aspreviouslyindicated,
fewsurveyedinformantsconfessknowingaboutMOOCsandtheirdidacticpower;accordingly,a
reportonthepossibilitiesofthesecoursescouldbedesignedandspreadamongpre-serviceandin-
serviceteachertomakesuretheyareprovidedwithinformationabouthowtheycouldimprovetheir
proficiencyinEnglishandtheirteachingabilities.
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Eventhoughthepossibilityofcontinuingthisstudyistrulyambitious,italsoseemsacceptable,
feasible,andachievable,besidesitspotentialcouldbepivotalforthenewchallengesthateducation
isfacingthesedays.
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