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If we spoke a different language, we would perceive a somewhat different world. - Ludwig Wittgenstein1

Learningalanguageisaninherentlyhumanact,rootedonanattempttointeractwithpeoplefromdif-
ferentlinguisticandculturalbackgrounds.Thus,learningmorethanonelanguageisessentiallywhere
bilingualismandinterculturestart.

Themaingoalofthisbookistoofferamultidisciplinaryviewonbilingualandinterculturaleduca-
tionaroundtheworld.Thus,anamplerangeofperspectivesandanalysescanbefoundhereinwhich,
accordingtoourinclusiveunderstandingofthetwomainareasofthisvolume(i.e.interculturaland
bilingualeducation),willcoverresearchandpracticesfromvarieddisciplinessuchaslinguistics,educa-
tionandtechnology,justtoquotethreeofthemostrelevantscientificfields.Thisvolumeprovidesthe
necessaryactivedialoguebetweenthepracticeandtheory,neededforbothteachersandresearchers.
Teacherscanhardlystatewhatpracticesworkunlessguidedandresearch-basedtestsareimplemented
in situ;researchers,ontheotherhand,willnotbeabletoimprovetheirtheoreticalassumptionsunless
beinginformedbyteachers.

Bilingualeducationisoneofthemostexcitingeducationalchallengesofthe21stcentury.Theim-
portance that relevant international institutions (e.g. European Commission, OECD and UNESCO,
amongothers)attachtotheinternationalimplementationoftheseprogramsconstitutesanunprecedented
crossroadsinrecentdecades.Neverbeforeinthehistoryofeducationhavesomanyresourcesandef-
fortsbeendevotedtofacilitatinglanguageacquisitionandcommunicationamongpeoplesandcultures.
Bowe,MartinandManns(2017,p.16)state:“aglobalworldentailstheneedtocommunicateacross
cultures.Languageisthemeansthroughwhichweengagewithothersinglobalendeavoursdrivenby
theeconomy,educationalattainmentandpersonalneeds,amongotherthings.”Inthislight,ubiquity
andgeneralizationofbilingualitinerariesacrosstheworldhaveimpactedourgeneralunderstanding
ofeducation,asnowadaysitismorecommontofindabilingualthananon-bilingualschoolinmany
internationalcontexts.

Thisbookincludesinnovationandresearchstudiesonthelatesttrendsinbilingualandintercultural
educationacrosstheworld,whileatthesametimeitseekstosparkaninformedscientificdiscussionon
keyconceptsthatcanhelpteachers,researchersandpolicymakersmoveforwardonthispath.Consis-
tentandinformedresearchonthefieldcanbeconsideredthesine qua noncondition,thus,toimprove
classroompraxisandtocontinuemovingforward.

Ourperspective,asconvincedresearchersandpractitionersofbilingualandinterculturaleducation
atuniversitylevel,istokeepintercultureatthecoreofthebilingualapproach.Thisviewissupported
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byoutstandingresearchersacrosstheworld,whostatetheimportanceofcultureforlanguageingeneral
(Kramsch,2000)andforlanguagelearninginparticular(Byram,1997).Thatis,bilingualeducation
doesnotmakesense if the interculturalaxis isnotfoundas itsbackbone.Thelanguagecomponent
playsasubstantialroleintherelationsthatcanbeestablishedamongcitizens.Tocommunicatewith
peoplefromanotherculturemakesusmorerespectfulofotherness,andthereforemorehuman.Here,
onceagain,bilingualandinterculturaleducationcanhelpusreducethegap(ortheculturedistance)
thatseparateshumanbeings.Thus,theconceptoflanguageandculture,whichwasalreadyinextricably
joined,isnowenhancedwiththeadditionofcitizenship(Byram,Golubeva,HuiandWagner,2017).
Theauthorsstateastheirfirstwords:“Thisbookisaboutinterculturalcitizenship,andhowintercultural
citizenshipmaybefosteredthroughforeignlanguageeducation”(Byram,Golubeva,HuiandWagner,
2017,p.vii).Atrulyintegratedapproach,then,ofbilingualandinterculturaleducationcanonlyoffer
arangeofopportunitiesandstrengthstosupportunderstandingamongpeoples(Gómez-Parra,2018).
García(2009)persuasivelyarguedthatbilingualeducationistheonlyoptiontoteachallchildreninthe
21stcenturyinequitableways.Wewouldadd‘bilingualandinterculturaleducation’tothisstatement,
makingexplicitthepresenceandimportanceof‘culture’inthisequation(thoughareawareofthefact
thatOfeliaGarcíainextricablyincludesintercultureinherconceptofbilingualeducation).

Thisconsequentlyhas led to thedifferent approachesconsidered in thisHandbook of Research,
organizedaccordingtofourmainsections:i)TeachinginBilingualEducation,ii)InterculturalEduca-
tion,iii)LearninginBilingualEducation,andiv)ContentandLanguageIntegratedLearning(CLIL).

Thefirstsection,TeachinginBilingualEducation,startswithChapter1“CanaTeachingMethod
GuaranteeSuccess inL2Learning?: Studyof theFactors that Intervene in theProcess”where the
authorposesthisquestionasthestartingpointofherresearch.Byofferinganin-depthanalysisofthe
widerangeoffactorswhichinfluencethelearningprocess,theauthorconsidersthatitmaybepossible
tounderstandbetterwholearns,aswellashowandwhy,especiallypromotinganindividualizedand
autonomouslearningprocess.

Chapter2,“FactorsinfluencingPrimaryTeachers’ConceptualisationofLiteracy:Doesbilingual
educationmakeadifference?”,alsoposingaquestion,aimsatdiscoveringhowprimaryschoolteachers
understandwhatliteracyisandtowhatextentthisconceptualisationisinfluencedbyfactorsindicated
bypreviousliterature,suchastraining,previousexperiences,orbeliefs,whilealsoconsideringwhether
workinginabilingualcontextorbeingabilingualteachermaybeinfluentialtoproducecertaintypes
ofdefinitions.

Sánchez-Torresexplicitlyaddressesthe“Needsofthe‘BilingualSchools’PrograminAndalusiare-
gardingEFLClassroomsandLanguageAssistants”inChapter3.SincetheimplementationofBilingual
EducationinAndalusia(Spain)researchhasmainlyfocusedonstudyingwaystoimprovethequalityof
thiseducationalmodel,despitetheweaknessesorthreatstotheprograms.Thischapterpresentsfind-
ingsfromaresearchconductedinthisregion,andcomparesthemtothoseofsomecurrentstudiesin
otherstoconcludethatsomeimportantissues-previouslyreportedbutnotsolvedyet-arethelackof
linguisticandmethodologicaltrainingforthestakeholdersandtimeforcoordinationorplanning,and
confusionregardingspecificinformation(roles,functions,procedures,etc.),payingaspecialattention
tolanguageassistants.Mostimportantly,thisauthorsuggestsanumberofactionstoimprovethequality
ofthebilingualeducationinAndalusia.

Chapter4,“TheEMASandItsRoleintheESLInstructiontoImmigrantsinEngland”,presents
theresultsofaquantitativeresearchcarriedoutthroughtheadministrationofaquestionnairetothe
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MultilingualEducationAssistantswhoarepartoftheEthnicMinorityAchievementService(EMAS)at
theCoventryCityCouncil(UK)inordertoinvestigatetheirimportanceandimpactinthereceptionof
foreignstudentsnewlyarrivedinEngland.Borelli,AnguitaandSánchez-VerdejoemphasizethatEMAS
canhelpencouragedialoguebetweenindividuals,promotingtheovercomingoflinguisticobstacles,and
developingthelinguisticcompetenceofforeignnewcomers.

ThissectioncloseswithChapter5,“SecondLanguageInstruction:ExtrapolatingfromAuditory-
VisualSpeechPerceptionResearch”,whereErdenerdefendsthatitisnowfirmlyestablishedthatspeech
perception isanauditory-visualprocess inwhichvisual speech information in the formof lipsand
mouthmovementsaretakenintoconsideration.Consequently,thischapterpresentsageneralframework
ofevidencethatvisualspeechinformationwillfacilitateL2instruction,astheauthorclaimsthatthis
knowledgewillbridgethegapbetweenpsycholinguisticsandL2instructionasanappliedfield.

Section2,devoted to InterculturalEducation, startswithChapter6, entitled“FosteringCultural
AwarenessforaGlobalCompetence”.CuccurulloandCinganottoreflectonhowwe,asteachersand
educators,canstimulatereflexivityaboutculturalidentitiesandinterculturalrelations,aswellashowwe
canfosterinteraction,dialogue,mutualrecognitionandenrichmentofanyindividual,inrespectofthe
differentidentitiesoftheother.Inordertogiveanswerstothesequestions,thischapteraimsatoffering
areflexiveanalysisoftheefficacyofusingframeworksandautobiographicalnarrativesforenhancing
students’interculturalawareness.

JiménezBernalinChapter7,“TeacherEducationandInterculturalAwareness:NeedsandTools”,states
thatinourcurrentglobalizedworldplurilingualismseemstohaveturnedintotheonlyoption,leading
totheemergenceofbilingualeducationprogramsworldwide.Nevertheless,interculturalcompetence
alsoneedstobedeveloped.ThischapterpresentsapanoramicviewofthesituationofMAstudiesin
BilingualEducationinSpainand,focusingononeofthem,triestodescribeneedsthatshouldbemet
andtheactionsthatcanbetakentofosterinterculturalawarenessinthenewgenerationsofteachers.

Chapter8,“NegotiationofFormamongtheDisplaced:DevelopingaCorrectiveFeedbackPara-
digmforRefugees”addressesthefollowingquestion:“Whatdoesthenegotiationoffeedbacklooklike
amongdisplaced,preliteratelearners?”.Toofferananswer,thischapterpresentsamixedmethodsstudy
oferrorsequencesinanEnglishasaSecondLanguage(ESL)classroomcomprisedofrefugeesfrom
multiplecountries.Resultsshowthatwhencontenterrorsoccurredamongthispopulation,elicitation
isnotaseffectiveasmetalinguisticfeedback.Moreover,Jones’sfindingsalsoindicatethatcertaintypes
of feedback(metalinguistic feedback,elicitation,clarificationrequest) lead toself-repairbetter than
others(recast,explicitcorrection).

Chapter9entitled“InterculturalEducation:ChallengesandOpportunitiesinaBrazilianUniversity”
discussesinterculturaleducation(ingeneral)addressingsomeofitschallengesandopportunitieswithin
alocalcontextofapublicuniversityinBrazil.Thechapterconcludesthattheuseofotherlanguages
besidesEnglishinapproachessuchasContentandLanguageIntegratedLearning(CLIL),Collaborative
OnlineInternationalLearning(COIL)andIntercomprehensionrepresentrelevantalternativestofoster
multilingualismandinterculturaleducationinthecontextstudiedbyGuimarãesandFinardi.

Thefinalchapterofthissection,Chapter10“LiteraciesoftheBody:OpeningtheDoorsoftheMind
throughEmbodiedLearningandImaginativeProcesses”startsfromthefactthateducationisatatran-
sitionalpoint,asmulticultural,multilingualenvironmentsarethenormanddiversityadefiningfeature.
Robbiestatesthatanewunderstandingofidentitiesinmulticulturalcontextsrequirespedagogiesthat
teachandpracticeinterculturalcompetence.Inthislight,thischapterdrawsondiverseacademicresearch
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fromthefieldsofeducation,thearts,psychology,medicine,imageprocessingandcomputervisionto
examinepresentandfuturepedagogieswhichfosterinterculturalcompetenceandthedevelopmentof
literacies.

FocusingonLearninginBilingualEducation,Section3startswithChapter11,entitled“Learning
ofEnglishasaForeignLanguageandGiftedandTalentedStudents:TheRoleofICTinEducational
Innovation”.Theimportanceofthischapterliesmainlyinthefactthatthecurrentoutlookregardingthe
provisionofeducationalservicesforstudentswithhighintellectualabilitieshaschangedsignificantly
inSpain,increasingboththevisibilityofthesestudentsintheeducationalenvironmentandteachers’
awareness.Consideringthatthesestudentsmayneedcertaincurricularadaptationsthatarecoherentwith
theirpaceoflearning,aproposalispresentedbasedontheresultsobtainedinanadhocquestionnaireon
theperceptionthatparentshaveoftheEnglishasasecondlanguage(ESL)educationreceivedbytheir
children.Initialfindingsrevealtheneedtopromotetheimplementationoflesstraditionalmethodologies
intheclassroomthataremoreappropriatetothecharacteristicsofhighabilitystudents,soalternatives
likegamificationandm-learningareproposedasteachingalternatives.

Chapter12,“RelationshipsintheLearningProcessofReadingComprehensioninSpanishandEng-
lish”,addressestheprocessofreading,acomplextaskthatinvolvesmasteringasetofstrategiesaimed
atassimilatingwritteninformationbythereader.Despitedifferentstudieshaveshownthattheprocess
ofunderstandingreadinginthemothertonguehascertainsimilaritieswiththissamelearninginasec-
ondorforeignlanguage,therearealsoseveralauthorswhopointoutthattherearedistinctionsbetween
readingmodelsinbothlanguages.Thisstudywascarriedoutinordertodelveintotheserelationships,
focusingonanalyzingthevariablesthatmostinfluencethelearningofcomprehensivecapacityinSpan-
ish(mothertongue)andEnglish(foreignlanguage).Theresultsindicatethatthereisanumberoffactors
thatarerelatedinlearningtoreadinbothlanguages.

Vitalaru,inChapter13,“CompetencesinUSandSpain.SkillsandStrategiesinLAs’SpanishAca-
demicPapers”,focusesontheanalysisofteachingstrategiesthatEnglish-speakingLanguageAssistants
(LAs)enrolledasstudentsinthe‘TeachandLearninSpain’ProgramatInstitutoFranklin-Universidad
deAlcalá(Spain).Specifically,afterdescribingthebasiccontextfordevelopingcompetencesinthe
SpanishandNorthAmericaneducationsystems,thechapterincludesananalysisoftheircurriculum
designsdevelopedasMaster’sThesesbetween2014and2017,payingaspecialattention toseveral
aspects:theteachingstrategiestheiracademicpapersfocuson,theproposalofguidesandguidelines
asastrategytosolvedifficulties,andsomeoftheothertypesofsolutionstheyprovidetomotivatethe
studentsandimprovespecificskills.

Chapter14,“ThePhenomenonofBilingualisminSlovakia:RaisingaBilingualChildinaMonolin-
gualCulture-AFamilyCaseStudyonIntentionalBilingualism”,closesthissectionbydealingwiththe
phenomenonofbilingualisminSlovakiaingeneralandtheconceptofso-calledintentionalbilingualism
inparticular.Forthispurpose,“intentionalbilingualism”isdefined,andtheformsofbilingualismin
Slovakiaaredepictedaswellaspossiblebenefitsofbilingualismandsomeprejudicesagainsttogether
withmethodsofbilingualupbringing in families.Thesubsequent researchpartpresentsanarrative
familycasestudyonintentionalbilingualism.

The importanceofContentandLanguage IntegratedLearning (CLIL)– termusedespecially in
Europefortheapproachtobilingualeducationwhereanadditionallanguageisusedasthelanguage
ofinstructioninnonlanguageschoolsubjectswhileconsideringtheso-called4Cs(namely:cognition,
content,communicationandculture)–hasledtheeditorstoconsideraspecificsectioninthisHandbook 
of Research.
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Chapter15,“MovingTowardsCLIL2.0:AProposalforSocialMediaIntegrationinContentand
LanguageIntegratedLearning”,bearsinmindthesocialandeducationalimplicationsoftheincreas-
ingpoweroftechnologyandtheInternetinordertorevisetheprogressivetransformationoftheWorld
WideWebfromasocialperspectivesinceitsoriginsuntiltoday,whileexplainingwhyintegratingsocial
mediatoolsintheCLILclassroomcouldserveasawaytoimprovetheresultsofbilingualprograms.

“LiteracyDevelopmentinL1inBilingualEducation:EvidencefromResearchonCLILinPrimary
School”(Chapter16)isdevotedtoexploringliteracydevelopmentinthemothertongue(L1)inbilingual
educationprograms.InordertoexploretheimpactofContentandLanguageIntegratedLearning(CLIL)
onliteracydevelopmentinL1,alarge-scalestudywasconductedinamonolingualautonomouscom-
munity(Castilla-LaMancha)locatedincentralSpain.CLILwasnotdetrimentalforliteracydevelopment
inL1,sincenosignificantdifferencesweredetectedbetweenbothgroupsintheiroverallproficiencyin
writtenproductionandreadingcomprehension.Nevertheless,significantdifferenceswereobservedin
favorofCLILstudentsinreceptivevocabulary,expressiverichnessandspelling,whereasthenon-CLIL
groupwasaheadincriticalreading,planningstrategiesanduseofdifferenttexttypologies.

Ramírez-VerdugoandGerena,inChapter17“BilingualEducationfromLearners’Perspective”aim
togaugestudents’attitudes,perceptionsandbeliefsonbilingualeducationalprogramsinMadrid.The
findingsrevealedimportantissuesrelatedtocurricularcontent,methodologyandstrategies,challenges
andsuccessesofCLILprogramsasperceivedbystudents,asperhapsonethemainstakeholdersinthis
approachtobilingualeducation.

Chapter18,entitled“ThePedagogicalPotentialofDesignThinkingforCLILTeaching:Creativity,
CriticalThinkingandDeepLearning”,examinestheoriginsandsingularityofDesignThinkingasa
humanisticdisciplinethatcanbesuccessfullyexploitedineducation.Then,itexploresthepedagogi-
calpotentialinherentinDesignThinkingstrategiestofostercreativity,criticalthinkingskillsanddeep
learningincontentsubjectstaughtthroughthemediumofanadditionallanguageinCLILsettings.The
author’scontentionisthatDesignThinkingwillultimatelyempowercontentteacherstorethinktheir
teaching techniques repertoire, to redesign theirCLILpractice, tocultivate inquiringminds in their
classroom,togivestudentsmemorablelearningexperiences,andtoequipthemwithcore21st-century
competencesrelatedtocreativity,criticalthinking,teamworkandinterculturalawareness.

Finally,Chapter19dealswithacontroversialaspectofCLIL:assessment.In“Performance-Based
AssessmentinCLIL:CompetencesattheCoreofLearning”Ottoaimstohighlightperformance-based
assessmentinCLILasapowerfulstrategytoassessstudents’knowledgeeffectivelybymeansofmeasur-
ingcompetencesorskills.Thechapterpresentsanoverviewontheimpactofassessmentineducation,as
wellasontheconditionsforperformance-basedassessment.Afteranalyzingthenecessarycompetences
toexpresscontentknowledgeinCLILsubjects,attentionwillfocusonthebestassessmenttoolsinline
withformativeassessment,andtheneedtoscaffoldtasksandexamquestions.

Asseeninthepresentationofthedifferentchapters, thisHandbook of Researchpresentsawide
rangeofapproachestothelatesttrendsinbilingualandinterculturaleducationfrombothatheoretical
andapracticalperspective.Thisisarealitywhosebenefitsweareonlyjustbeginningtoseedespite
thelongtraditionthatbilingualeducationhasintheworld(letusremindourreadersthatbilingualand
interculturaleducationcanbefoundsince,atleast,the3rdcenturyBC,whenRomanchildrenweretaught
theGreeklanguageandcultureinschools)(deLeónLázaro,2013).

Despitethesuccessofbilingualprogramsworldwide,areasonableamountofworkandresearchis
stillneededonthefield,ascrucialquestionsaboutdifferentaspectsoftheirimplementation,themost
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appropriateteachingandlearningmethodsandapproaches,andabouttheirinterrelationshipswithin-
terculturaleducationstillariseintheformofmajorquestionsamongteachers,researchersandstudents.
Thisvolumethereforeplacesspecialemphasisontheseaspectswhichwehopewillhelptoshedsome
lightontheseissues.

M. Elena Gómez-Parra
University of Córdoba, Spain

Cristina A. Huertas-Abril
University of Córdoba, Spain
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ENDNOTE

1 ThisquoteattributedtoWittgensteinoccursinCrafts,L.W.,Schneirla,T.C.,Robinson,E.E.,&
Gilbert,R.W.(1950).Recent experiments in Psychology.NewYork:McGrawHill.
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